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Abstract

Containing forty interviews of immigrants from various countries residing in Japan, the Da-

tabase of Immigrant Interviews (DIN; www.icnresearch.net) was launched in March 2022 to
provide substitutional intercultural encounters through which learners gain the opportunity
to encounter individuals to whom they lack physical access. Grounded in pedagogy from
the field of Narrative Medicine, the primary objective of the DIN involves assisting learners
to engage in perspective taking to consider how they would act and feel in culturally diverse
situations. In addition to outlining the features of the DIN and its classroom applications,
this research presents preliminary results from a pilot implementation of the DIN in a class
for third-year English majors at a private university. An empathy scale and exit survey were
employed indicating improvements in learner ability to engage in perspective taking from

alternate cultural perspectives.
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Reflecting on Kolb's (1984) Experiential Learning Cycle, “whereby knowledge is created
through the transformation of experience” (p. 41), intercultural interactions frequently form
the core of intercultural competence curricula in multicultural learning environments
(Deardorff, 2011). These interactions typically take place between classmates from differing
cultural backgrounds, bolstered by activities involving the cultural diversity present on cam-
pus and in the community (Deardorff, 2011). Many learners in multicultural environments
also come to the classroom with personal experiences with members of various cultural
groups that they are able to utilize in coursework. Intercultural interactions promote cultural
understanding because they provide opportunities for individuals from different cultures to
share their perspectives, beliefs, and values (Cushner & Brislin, 1995). Through these inter-
actions, people can learn about and appreciate the similarities and differences between
cultures, leading to a better understanding and mutual respect. Interactions also enable
individuals to gain firsthand experiences and insights that can challenge stereotypes and

misconceptions and aid in the development of cultural competence (Hadley, 1993).

Pre-pandemic trends of increasing immigration and inbound tourism notwithstanding (Sta-
tistics Bureau of Japan, 2021; Japan National Tourism Organization, 2022), many Japanese
learners continue to lack opportunities for meaningful physical interactions with members
of other cultures, particularly outside of the major urban centers. For many educators in
Japan, the pedagogical paradox is clear: to learn about others, we need to learn from them

through interactions. How can such learning take place when the “others” are not present?

Empathy in Education
The above situation is not unique to EFL educators working in homogeneous environments.
Narrative Medicine, pioneered by Rita Charon and John Launer (Zaharias, 2018), has
emerged to address a similar problem arising in medical education: physicians-in-training
frequently experience difficulties empathizing with individuals and groups who differ from
them in age, medical condition, economic status, and sociocultural background. For young
healthy doctors, patients suffering from chronic conditions represent outgroups with whom
it is difficult to provide sensitive care. Furthermore, throughout their medical training, doc-
tors typically have limited access to patients, from which to develop the ability to empathize

and gain understanding.
By empathy is meant perspective taking (i.e., cognitive empathy), which Goldie (2000) char-

acterizes as “a process by which a person centrally imagines the narrative (including the

thoughts, feelings, and emotions) of another person” (p. 195). Perspective taking involves
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thinking oneself into another’s mental state to imagine how an empathy target might think
and feel. For educators in medicine, the ability to shift perspectives—to see the world from

the eyes of the patient—is a crucial ability connected with superior medical outcomes.

While narrative medicine employs physical physician/patient interactions, more often learn-
ers are presented with substitutional encounters through literature, video and other medi-
ums, in order to experience issues related to patient care from the perspective of the pa-
tient. Recorded patient interviews, in particular, have been employed to raise learner scores
on empathy instruments (see Heidke et al., 2018; Sweeney & Baker, 2018). Curricular inter-
ventions typically include 1) a patient narrative (i.e., a video interview), 2) written reflective
exercises where the leaner is asked to engage in perspective taking, and 3) group discus-
sions (see Shapiro et al., 2004; DasGupta & Charon, 2004; DasGupta et al., 2006).

If the empathic doctor is a more effective doctor, the language learner with the ability to
see the world from various cultural perspectives can be expected to be more effective in
intercultural situations. As such, the importance of perspective taking in the acquisition of
intercultural competence has been variously indicated. In presenting a Developmental
Model of Intercultural Sensitivity, Bennett (1986) asserts that in order to reach higher stages
of competence (ethnorelativism) learners must develop the ability to “empathize or take
another person'’s perspective in order to understand and be understood across cultural
boundaries” (1993, p. 17). Bennett further states that “people at adaptation [an advanced
stage] can engage in empathy—the ability to take perspective or shift frame of reference
vis-a-vis other cultures” (2004, p. 68). Similarly, Byram (1997) indicates the importance of
an educational focus on developing critical cultural awareness, through which students take
alternate perspectives to consider and analyze issues related to culture. Similarly, Sercu
(2005) succinctly defines intercultural competence as “the ability to see the world through
the others’ eyes” (p. 2). Such an understanding corresponds with Deardorff's (2006) findings
in attempting to construct a unified definition, where the only concept to receive consensus

was that intercultural competence involves “understanding others’ worldviews” (p. 249).

Taking the perspectives of cultural others through substitutional encounters such as video
represents one strategy to address issues posed by learning environments with minimal
cultural diversity; however, lack of access to others is not the only issue faced by language
learners in Japan. While this phenomenon is hardly unique to the Japanese, Gudykunst et
al. (1992) has posited that Japanese learners are significantly influenced by ingroup/out-

group constructs, a claim that has been corroborated by Hinenoya and Gatbonton (2000)
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and Neuliep et al. (2001), who found that Japanese students exhibited pronounced ethno-
centric attitudes compared with other groups (e.g., American students). Ingroup/outgroup
perception is an important variable, as according to Rodriguez-Pérez (2011) “the percep-
tion of strong differences between the ingroup and the outgroup is an element that lowers

humanization” (p. 685).

Empathic exercises as utilized in narrative medicine curricula can mediate the barrier to
intercultural understanding posed by perceptions of non-Japanese as members of out-
groups. Having subjects engage in conscious perspective-taking exercises has been
demonstrated to reduce prejudicial attitudes towards outgroups (Batson et al., 1997; Bat-
son et al., 2002), as well as towards outgroups perceived to be racially or ethnically distinct
(Stephen & Finlay, 1999; Finlay & Stephen, 2000). The mechanism by which perspective
taking is able to alter ingroup/outgroup perceptions has been theorized by Wright et al.
(1997) as relating to the creation of a self-other overlap: “In an observed in-group/out-
group friendship, the in-group member is part of the self, the out-group member is part of
that in-group member’s self, and hence part of myself (p. 76).” Furthermore, such a self-
other overlap may also function to alter perceptions of other cultural groups, with the effect
that familiarity with a member of another group may result in extensions of self-similarity to

the other’s group as a whole (Galinsky & Moskowitz, 2000).

By employing strategies similar to those utilized in narrative medicine, Japanese learners
can experience members of outgroups through video interviews, with which they can inter-
act to gain cultural knowledge and deeper understanding through perspective-taking.
While video interviews are utilized to substitute for physical interactions, there is reason to
believe that this medium presents several advantages. Video media can be paused, re-
played, and can function to “create a safe, non-threatening space to access, experience
and process emotion” (Brand et al., 2017, p. 433). Encounters with members of other cul-
tures through video may also represent a less stressful method of facilitating initial interac-

tions with members of outgroups.

A further benefit to the educator involves an alternative vehicle for incorporating cultural
components into EFL curricula, a principal concern of past scholarship, but one which Tran
(2010) has noted a precipitous decline in recent decades. This wane in enthusiasm for the
integration of culture in the EFL classroom may relate to the perception of cultural compo-
nents as representing an added burden to the teacher, to which may be added confusion

from the inability on the part academics to achieve a consensus regarding the optimal
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implementation of such components (Dema & Moeller, 2012). Furthermore, EFL educators
Bram and Kramsch (2008) report that it is common for educators to feel hesitant or lacking
in the qualifications to cover content related to a cultural group to which they do not be-
long.. The above considerations may partially explain why many educators implement in-
formation-heavy approaches to teaching culture, which Galloway (1981) has variously called
the 4-F Approach (folk dances, festivals, fairs, and food), and The Tour Guide Approach
(identification of monuments, rivers, and cities). By facilitating discussions about culture
through the experiences of interviewees from various cultural backgrounds, video inter-

views provide an alternative to information-centered approaches to culture.

This paper presents a pilot implementation of an online database of video interviews cre-
ated for EFL educators teaching in learning environments where there is minimal access to
members of other cultures. The following sections introduce the database, report the re-
sults of the pilot in a one-year course for third-year English majors, and conclude with a
discussion concerning recommended practices for educators desiring to utilize this re-

source.

The Database of Immigrant Narratives
Launched in March 2022, the Database of Immigrant Narratives (DIN; www.icnresearch.net)
is a video resource consisting of forty interviews of immigrants from twenty countries to

Japan.

The occupations of interviewees represent a wide range of economic sectors, including
manufacturing, agriculture, healthcare, education, business, and the service industry. Com-
pleted with funding by the Japan Society for the Promotion of Science (JSPS) Grant-in-Aid
for Scientific Research and the Japan Ministry of Education (MEXT), Kakenhi 21K13084
(2021-24), all interviews were conducted between August 2021 and March 2022.
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Figure 1:
The DIN interface

About the DIN How to Use  The ICN Approach Immigrants to Japan Japanese Immigrants

JIN

Employee (Water Testing Service)

China

Figure 1 shows how each interview in the interview section of the database is allocated a
unique page providing interviewee name, occupation, and country of birth. Interviews are
segmented by topic, typically with one video clip for each interview question, with the com-

plete interview presented at the bottom of each page (Figure 2).
Figure 2:

Video clips organized by question

@ BEZBE @ HEZBE

1_Hometown Childhood Early Travels 2_Knowledge of Japan 3_First Impressions of Japan

4_Why | Came to Live in Japan 5_ Lack of Ideas in Anime 6_Men and Women in Anime and Manga

JALT ICLE SIG 2" Conference Peer-Reviewed Proceedings 7



Interviews were initially scheduled in English; however, it transpired that some interviewees
were unable to provide adequate responses in that language. In such cases, interviews

were conducted in Japanese.

Interview questions were provided to interviewees prior to interviews and fell broadly into
two categories. The first set of questions (Getting to Know You) asked interviewees to relate
information regarding their hometown, their childhood/school experiences, as well as chal-

lenges they faced growing up.

These first questions were included for two reasons. First, research has emphasized the
efficacy of drawing attention to interpersonal similarities in background, life experience,
and challenges to reduce perceived foreignness presented by outgroups (Diehl, 1988;
Duck et al., 1998). Learner perception of similarities in life experiences between themselves
and interviewees facilitates engagement in perspective taking through a neural mechanism
referred to by Gutsell and Inzlicht (2010) as perception-action-coupling. The researchers
hypothesize that while associations with one’s ingroup result in the firing of specific motor

neurons, they fail to do so when the subject is a member of a perceived outgroup.

Although research into the neuroscientific mechanisms underscoring empathy is far from
complete, research in psychology supports the concept that self-disclosure of personal in-
formation, such as is common in the interviews, functions to counteract prejudicial attitudes
(Turner et al., 2007; Davies et al., 2011). Although these studies employ physical encounters,
some research exists suggesting that with regards to empathic responses, the brain makes
a minimal distinction between information related through the medium of video and that
delivered face-to-face, particularly when the upper body is fully visible in video (Nguyen &
Canny, 2009).

A second reason for including background information regarding interviewee’s hometown
and childhood relates to the importance of acquiring specific cultural knowledge necessary
to understanding interviewee attitudes and motivations. Rather than providing general cul-
tural knowledge, learners are made aware of cultural information specific and relevant to
the experiences of the interviewee. This inside-out approach to the transmission of cultural

information stands in contrast to top-down, survey-based approaches.

The second set of questions (Your Experiences in Japan) relate to the interviewees experi-

ences in transitioning to live in Japan. All interview questions are listed in Appendix A.
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While these two sets of questions formed the core of each interview, follow-up questions
significantly expanded the content of interviews, which typically ranged from thirty to ninety

minutes in length.

The goal of each interview was to provide a complete narrative, which in its simplest sense
is “a story or a description of a series of events” (Cambridge Dictionary, 2019) typically
containing: 1) a beginning, middle, and end, 2) a plot, and 3) action (Riessman, 2008). Em-
ploying the narrative form has several advantages over non-narrative presentations of cul-
ture. Not only are narratives a ubiquitous fact of human existence, “present in every age,
in every place, in every society” (Barthes, 1975, p. 237), research suggests that information
presented in narrative form is often retained at a higher rate than non-narrative, expository
texts (Marsh & Fazio, 2006; Zwaan, 1994).

Immigrant narratives typically contain multiple aspects common to Joseph Campbell’s
(1949) "Hero's Journey,” including a call to adventure, challenges, and transformation
through the struggle required to adjust to a new country. Such elements result in learner’s
unconsciously adopting character perspectives, a phenomenon known as character identi-
fication. According to Oatley (1995), when learners identify with characters, they not only
co-experience the events in the narrative, but they are also invited to empathically experi-
ence the feelings and emotions of characters. Within narrative medicine, this phenomenon
is referred to as narrative empathy, defined by Keen (2013) as “the sharing of feeling and
perspective-taking induced by reading, viewing, hearing, or imagining narratives of an-

"

other’s situation and condition” (“narrative empathy,” para 1).

Piloting the DIN in a Class for Third-year English Majors
After launching the DIN in March 2022, a pilot implementation with two aims—first, to
measure the effect of the DIN on students’ students’ empathic abilities; and second, to
uncover the areas of the curriculum that students found particularly meaningful and to iden-
tify areas of the DIN that could be improved—was conducted in a year-long seminar course

with third-year students in a small private university in Kyushu, Japan.

Participants and Procedure

Five female third-year students participated in the course. While no instrument was em-
ployed to access subjects’ English ability, instructor assessment placed subject proficiency
in the Elementary/Intermediate range (CEFR A2/B1).
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At the beginning of the course, students were told its purpose, to develop students’ ability
to see the world from a variety of cultural perspectives in order to understand people who
are different (e.g., different cultural background, age, socioeconomic status, etc.), and that

they would be watching interviews of people from various countries living in Japan.

The first two classes were used to view and discuss the narrative of one immigrant (Joe;
America). This interview was selected to begin the course due to the interviewee’s family
connections to Japan (grandfather immigrated to Hawaii from Okinawa). It was hypothe-
sized that this connection to Japanese culture might mediate students’ perception of him
as a member of an outgroup. Students were individually assigned video clips which they
watched independently before viewing together as a class. Following each clip, the student
assigned the video offered a summary of the content, aided by the teacher when necessary.
Cultural-specific aspects of the narrative were also discussed as a class (e.g., present Japa-
nese-American population; historic Japanese immigration to Hawaii, etc.). Clips were
watched sequentially until all had been viewed, after which students completed a series of
written perspective-taking exercises asking them to reflect on the experiences of the inter-
viewee, and to imagine themselves in the life experiences of the interviewee to consider
how they would think and feel. The second class concluded with an open discussion, giving
students opportunity to share their reflections with the class. This process was repeated
with different interview subjects in classes 3 and 4 (Mercy; the Philippines), 5 and 6 (Luz;
Mexico), 7 and 8 (Jin; China), 9 and 10 (Hasan; Indonesia), 11 and 12 (Marko; Germany),
and 13 and 14 (Lily; Canada). The selection of interviewees was undertaken to provide stu-
dents with subjects of both genders, of various ages, and from a variety of cultural back-
grounds. The final class of the semester was used to discuss the seven interviews covered.
In the first class of the second semester (class #16), students were informed that they would
be responsible for completing a 1,500-word English report on an interviewee not covered
in the first semester and consisting of three sections: 1) an explanation of the cultural back-
ground of the subject, 2) a summary of their life narrative, and 3) a discussion of what the
student learned through interaction with the subject. Although results were discussed in

the final class, no class time was provided for this assignment.

Unlike the first semester, where individual narratives were viewed sequentially, classes in
the second semester were organized by topic, each of which corresponded to specific in-
terview questions. In classes 1 and 2, videos from various interviewees were viewed to in-
vestigate the question of why immigrants choose to come to Japan. As in the first semester,

students were assigned videos to watch independently, before viewing as a class. Likewise,
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the student to whom the clip was assigned was responsible for summarizing the content.
In the second class, students were asked to complete a series of written reflections asking
them to: 1) consider the various reasons why immigrants choose to come to live and work
in Japan, and 2) consider whether in the place of the immigrants studied, they would be
willing to move to a new country. Following this two-class pattern, the remainder of the

semester was organized around themes related to specific interview questions (Table 1)

Table 1:
Class themes in the second semester
Class Question (English/Japanese)
1,2 Why do immigrants come to Japan?
3,4 What to immigrants know about Japan before they come?
56 What are immigrants first impressions of Japan?
7,8 What occupations are immigrants engaged in?
9,10 What challenges do immigrants face living in Japan?
11,12 What do immigrants like/dislike about living in Japan?
13, 14 What advice to immigrants have for other immigrants/for Japa-
nese.*

*Though not an original interview question, many interviewees were asked to provide ad-

vice.

Data Collection

To assess the efficacy of the DIN in developing learner ability to engage in perspective
taking two methods were employed. First, students completed a paper-based version of
the Scale of Ethnocultural Empathy (SEE; Appendix B) in class 1 and class 30 of the course.
The SEE (Wang et al., 2003) is a self-report instrument measuring empathy towards people
of racial and ethnic backgrounds different from one’s own” (p. 221). It was designed to
measure four aspects of ethnocultural empathy: empathic feeling and expression, empathic
perspective-taking, acceptance of cultural difference, and empathic awareness. Each of
these is measured with its own subscale in the SEE. The scale was translated into Japanese
with assistance from a Japanese language instructor, and employed a 5-point Likert scale

(1 = Strongly disagree; 5 = Strongly agree).

Many of the questions concerned with empathic feeling and awareness are predicated on
subjects’ participation in multicultural societies (e.g., #11 When | know my friends are

treated unfairly because of their racial or ethnic backgrounds, | speak up for them.), and
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thus were not included in the present research. However, the subscales of the SEE con-
cerned with empathic perspective-taking, acceptance of cultural difference, and empathic

awareness were thought to be particularly relevant to the aims of the pilot.

Students were also asked to complete an exit survey in class 30 (Appendix C). The aim of
the exit survey was to help identify areas of the DIN to be improved and indicate areas of
the curriculum that students found impactful. Questions and responses were completed in
Japanese. Both surveys were conducted anonymously, with all five students completing the
SEE on the two occasions, as well as the exit survey at the conclusion of the course. In-

formed consent was obtained for both the SEE and the exit survey.

Data Analysis

Data from the SEE was analyzed using SPSS V28. Means and standard deviations for scores
on the initial and the end-of-class survey were calculated for the three SEE subscales. Wil-
coxon signed-rank tests were used to measure change in students’ SEE scores from the

initial to the end-of-class survey.

Results
Mean scores for each subscale of the SEE were higher on the end-of-class survey than those
on the initial survey (Table 2). However, Wilcoxon signed-rank tests indicated that the in-
creases were not significant. The reason for the lack of significance was most likely the small
sample size (Stephens, 1996), as the effect sizes suggest that the DIN had a positive impact
on students’ empathic abilities, particularly for empathic perspective-taking where there
was a large effect (r = .55; Cohen, 1988).

Table 2:
Means, standard deviations and results from Wilcoxon signed-rank tests for SEE subscales.
Initial End-of-class
SEE Subscale z [ R

M SD M SD

Empathic Perspective Taking | 21.40 | 3.71 | 26.40 | 2.51 |-1.753 |.080 |.55
Acceptance of Cultural Differ-

19.40 | 2.30 |20.80 | 2.17 |-0.677 |.498 | .21
ence

EmpathicAwareness 14.20 | 2.17 15.60 | 2.07 -0.816 | .414 26
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A further indication of the DIN's effectiveness is the large increase in mean scores on two
items particularly relevant to empathic perspective-taking. Scores for Item 19 (It is easy for
me to understand what it would feel like to be a person of another racial or ethnic back-
ground other than my own.) rose by a full point, and scores for Item 28 (It is difficult for me
to put myself in the shoes of someone who is racially and/or ethnically different from me.)
fell by 1.2 points.

An interesting additional finding that came out the SEE data and that has broader peda-
gogical and research implications is that students exhibited a high-degree of confidence in
their ability to understand what it feels like to be a racial/ethnic minority at the beginning
of the course, and that they felt they could relate to feelings of frustration from racial dis-
crimination. This despite the fact that all five students reported no past or present intercul-
tural friendships, and only one reported having traveled outside Japan (and that to South
Korea). This confidence in their ability to “understand” members of outgroups contrasts
markedly with their level of agreement (M = 3.4) with Item 2 on the SEE (I don’t know a lot
of information about important social and political events of racial and ethnic groups other
than my own), suggesting that they lacked social and political knowledge about other racial
and ethnic groups. Additionally, subjects also reported mild discomfort in the presence of
large numbers of people from outgroups, a scenario that is infrequent in Japan compared
with many countries, and even less so in the rural region of Japan (Kyushu) from which all
five hailed. These results suggest the possibility that subjects with limited experience of
outgroups may initially overestimate their ability to make sense of cultural differences. This
tendency to overate one’s own capacity has been noted in other research studies, such as
Lee (1984), who found that students consistently overrated their ability to behave asser-

tively.

Student Exit Survey

The first question on exit survey asked students to name immigrant interviews that they had
found most interesting, to which they indicated six male interviewees and eight female;
however, seven of the fourteen interviewees were under the age of thirty. As only eight of
the forty interviewees were under thirty, students displayed a marked preference for
younger empathy targets.

In providing explanations for their choices, four of the five students specifically commented

on the impact of female interviewees. One student indicated that Lily’s (Canada) interview

was interesting because it explored issues related to being a working woman in Japan. A
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second comment indicated feelings of sympathy for Luz (Mexico) and Liu (China), as both
were brought to Japan through marriage and as a child, respectively. A third student indi-
cated that Luz' interview was interesting because it shed light on cultural differences in
familial relationships. It is possible that the gender of the students influenced the degree

to which they connected with interviewees.

Question three asked students to indicate interviews that were not interesting, including
reasons for their selections. Only one student indicated an interview with an older male
(Jeff; Canada), commenting that Jeff's lack of knowledge of Japan before coming was un-
interesting (omoshirokunai), and that in this regard it differed from other interviews. In fact,
the DIN contains numerous examples of immigrants who had minimal knowledge of Japan
before coming. A second student, while not indicating a specific interview, responded to
Q3 as follows (Table 3):

Table 3:
Exit Survey Question Three
Subject . L : .
4 Please indicate which interviews were not interesting or useful.
All the interviews were interesting, but the interviews with people who had
both good and bad impressions of Japan were particularly useful. | learnt a lot
2 from listening to actual stories about how they feel about Japan, so people
who only had good impressions or whose impressions did not change signifi-
cantly before and after coming to Japan were rather unhelpful.

Negative comments by interviewees regarding their experiences in Japan were a source of
concern in conducting this course, the purpose of which was not to offer critiques of Japa-
nese culture. However, at least one student indicated that hearing both positive and neg-
ative impressions was “useful.” Having minimal exposure to members of other cultures, it
is possible that students had not been exposed to outgroups expressing nuanced opinions

regarding Japanese culture.

Question five asked students to indicate whether they preferred sequential viewing of in-
terviews (i.e., one interview from start to finish) or clips from various videos organized
around a topic (e.g., Why do immigrants come to Japan?). Four of five students responded
that they preferred to watch videos organized around a theme; however, no reasons were

provided to explain this preference.
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Question eight asked students their thoughts on the subtitles employed for the videos
(YouTube's automatically generated subtitles). Only one student responded that the
YouTube-generated subtitles were sufficient, while three students indicated that profes-
sional English subtitles were necessary to improve the viewing experience. One student

responded that the subtitles should be in Japanese, rather than English.

Question nine asked students if they felt that more Japanese materials and/or discussion in
Japanese should be incorporated into the class. Only one student indicated that they

wanted support (oral explanation) in Japanese for “difficult parts” (muzukashi bubun).

The final question provided students space to reflect on the course and asked for advice

on how to improve the curriculum. Two students provided advice (Table 4).

Table 4:
Exit Survey Question Eleven
. | hope this class has been interesting for you. | would like to make various
?bjed modifications and improve the class, so please let me know what you think |
can do to make it better.
The use of interview videos to unpack the background of each culture was a good
1 way to get started. However, | would have liked to have had a little more time to
work on the interview videos in class.
There were times when | wanted to know more about the subject, so | felt that it
5 would be good to reduce the number of people a little and study it in more
depth. The videos were easy to understand and exposed me to different values.

Students indicated the desire for more time to research background information related to
the videos covered in class. Although classes in the first semester devoted considerable
time to each interview (2 classes), in the second semester, where classes were centered
around a topic rather than an individual, the pace was considerably faster. Furthermore,
class time in the second semester was used primarily to address specific questions (e.g.,
Why challenges do immigrants face?) rather than investigating the cultural backgrounds of
interviewees. Such comments suggest the necessity of providing more class time for cul-

tural investigation.
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Discussion
This pilot study examined the effect of an online database of immigrant interviews on stu-
dents’ perspective-taking ability. Increases in scores on the SEE while not statistically sig-
nificant, did reveal a noticeable effect on subjects’ beliefs in their ability to take alternate
cultural perspectives. The small number of participants limits the conclusions that can be
drawn from these gains, however. In addition, students appeared to overestimate their
ability to understand outgroup issues, as well as their awareness of challenges faced by
individuals in transitioning to Japanese society, something that should be investigated go-

ing forward.

Students indicated that they responded to interviews with younger female interviewees. As
all subjects were female, this finding supports claims by Diehl (1988) and Duck et al. (1998)
that perceived similarities aid subject engagement in perspective taking. To maximize
learner engagement, it may be advisable to frontload the course with interviewees that
students can be predicted to relate to, before gradually introducing immigrant interviewees
and subject material that is increasingly “foreign.” In addition, although the course began
with the interview of a subject with Japanese roots, it may be effective to begin with the
experiences of a Japanese immigrant (a member of the subject’s ingroup) to another coun-

try.

The English level of students is a critical concern for educators attempting to utilize the DIN.
For intermediate and advanced-level learners, the videos can be viewed with oral support
from the instructor. However, for lower-level learners, such as the five subjects in this study,
the YouTube-generated subtitles were indicated by subjects to be inadequate. In addition
to the creation of accurate English-language subtitles, future developments of the DIN
should include Japanese translations and transcripts to support comprehension of content.
The present study employed the DIN in a one-year seminar course; however, the short clips
divided by interview question enable it to be employed as a component in EFL curricula.
By doing so it can function to provide substitutionary encounters for learners who lack ac-
cess to members of other cultures. However, as research in narrative medicine repeatedly
indicates the efficacy of following video encounters with reflective exercises and discussions
(see Shapiro et al., 2004; DasGupta & Charon, 2004), it is strongly recommended that ed-

ucators incorporate these components in addition to video viewing.
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Appendix A

Interview Questions

# | "Getting to Know You”

1| Where did you grow up?

ORI EZTELE LI ?

2 | What was your hometown like?

HIRTZOBIITEATe ZAHTLIZN?

3 | Did you watch any Japanese anime or dramas, or read any manga growing up?
FHOE, AARDOT = AR I <, BELQEZRATWELLEN?
4 | How was school?

FRATE D TLn?

5 | What challenges did you face growing up?

BFOoCEPT, EDLIRRENDHY £ L7?

# | Experiences in Japan

1| Why did you decide to come to Japan?

RERARITKRE D E-STZDTEN?

2 | What made you chose Japan over other countries?

OETIEAR <, AARZEAZEHBIITTT N ?

3 | What did you know about Japan before coming?

AARICRDHENT, AKRIZONWTEDE I R LaMOTNE LN ?

4 | What was your impression of Japan after you arrived?

HARIZR T D DORIZITE 5> TLZ?

5 | What do you do in Japan now (how do you contribute)? Describe your job.
HIRIZITAE . BARTMZ LTHWET (EDOXSICHEBL TWETD) 2 bl
DIEFERETRIZONTHZ T EE N,

6 | What are some challenges of your job?

tFE2 325 ETCoOREIIM T2

7 | After coming to Japan, how often have you gone back to your country? How do

you communicate with your family?

AARIZRT D, ENLS DWOBETREICR > TWETR2FEELITLEDL D
Caia=lr—varaloTNETN?

8 | What are some challenges of living in Japan?
HARTOAEETEHTLTWDZ LiTH Y EF0n?

9 | What do you like and dislike about Japanese society?
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HARDHEDHE/0L T A, iV ZARHZ TN,

10

What advice do you have for people who want to live in Japan? What advice do

you have for Japanese people for coexisting with people from other countries?
AHARTEDL LIEWEBSTND ANDT R AT H 0 £97022 HARANDMOE
DNERIFEFTHI20DT AL RTH Y ET 92

11

What are your plans for the future? Do you want to continue living and working in
Japan? Do you want to return to your country? Please explain.

Tk S AARIMEDLTETT D, 4D0EEHEFEZRTIZNTT 2?2 BoOEIZE
DI NTT 2
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Appendix B
The Scale of Ethnocultural Empathy (SEE)

1. | feel annoyed when people do not speak standard Japanese.

NI AARGE GEEHERAGE) A< VWbV ST 5,

2. | don't know a lot of information about important social and political events of racial
and ethnic groups other than my own.

FA7eH LI ATE, SFE. B R D N2 D OER - BUGAIZEE R HRFIZHOWT
FHED LB,

3. | am touched by movies or books about discrimination issues faced by racial or ethnic
groups other than my own.

AT, Fih. JUEDR R D N B ER LTV D 2RI T oMz 7720 | Kz
BATED T 5 & MDRTe,

4. | know what it feels like to be the only person of a certain race or ethnicity in a group
of people.

LHOP T, BAOPMDONEITATE, 5. LR RBRLIME—D AN THDL LW T &
(T ENRE U DD BRTE D,

5. | get impatient when communicating with people from other racial or ethnic back-
grounds, regardless of how well they speak Japanese.

AN, Bih. SUEDRRLRDNTEBPRARGELZ EARICEFICFHEELELTH, TDOAL
HEFEL LTWD EEMENH D,

6. | can relate to the frustration that some people feel about having fewer opportunities
due to their racial or ethnic backgrounds.

RipH N, SiE. UERHEA TAN T HITESICTHbATH RV EE> T2 A b
DREFFH ZFTEF T E D,

7. | am aware of institutional barriers (e.g., restricted opportunities for job promotion)
that discriminate against racial or ethnic groups other than my own.

AARTIIARE, S8, LR R D ANT2HITxT 2 /Maka0 72220 (Mg - 242 - §5%&35%)
WD Z L Z2FTER L TV D,
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8. | don't understand why people of different racial or ethnic backgrounds enjoy wear-
ing traditional clothing.
RENTE, SRR, UER R D N BII s KR E B 1205 2 ODEEETE 720,

9. | seek opportunities to speak with individuals of other racial or ethnic backgrounds
about their experiences.

AN, S8, JUERER D N B DIEBRIZHOWT, ZDOANTH LEEE R DS % RO T
W5,

10. | feel irritated when people of different racial or ethnic backgrounds speak their lan-
guage around me.

O TAFE, Sk, UERRRDNZHERARTZLDOEETH 2T HDEARRTH
Do

11. When | know my friends are treated unfairly because of their racial or ethnic back-
grounds, | speak up for them.

KANDBNFE, 58, ERRRD LV BB TRYICERDONTND Z LN gholcl &,
L YN RN

12. | share the anger of those who face injustice because of their racial and ethnic back-
grounds.

NHE, S, SUEDRRR D LW B TARYRGRICH L NEHORY ZFKTE 5,

13. When | interact with people from other racial or ethnic backgrounds, | show my appre-
ciation of their cultural norms.

ANHE, SFh. UEDBRBRDANLEBNEE D L XE, TOANLEHLOBEBALZEAL TR AN
Do

14. | feel supportive of people of other racial and ethnic groups, if | think they are being
taken advantage of.

AT, S, JUEDRERBRDIANTHLRFH SN TS L2 RGE. TOANLHEZEIT -0
k lEL\JH\ 5 o

15. | get disturbed when other people experience misfortunes due to their racial or ethnic
backgrounds.

AT, 5§, UERER DLW OB TED AN LR ARFEIZRIEDND & &, BT
TIEWHNRL 2D,
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16. | rarely think about the impact of a racist or ethnic joke on the feelings of people who
are targeted.

AT, S5, JUERER DN B DOKRFFHITOWNTOERNIIR LR OEE S ITHOWTH
25T EITHEY IR,

17. 1 am not likely to participate in events that promote equal rights for people of all racial
and ethnic backgrounds.

NTl, F5E. UL D N2 BRI B LA UHER &2 5 2 2 72 OIFENTIZZ T 5
B/

18. | express my concern about discrimination to people from other racial or ethnic groups.

NHE, Sih, SUEDERRD NEBISHT 2B ER TERWERSE A 2R TV D,

19. It is easy for me to understand what it would feel like to be a person of another racial
or ethnic background other than my own.

AN, B, UERBRRDLANTEHO—ATHL L) ZEIEE I VIR TRDPESIC
HfETE D,

20. | can see how other racial or ethnic groups are systematically oppressed in our society.
AARTIIARE, S58. UERERDANTZLRED L ITEMMICA Y ICHbii T4 )
EEETHENTEET,

21. 1 don't care if people make racist statements against other racial or ethnic groups.

NHE, Fif, UL ERR D N2 BT 220 REFIZ OV TIKUT R B 720,

22. When | see people who come from a different racial or ethnic background succeed in
the public arena, | share their pride.

NFE, Faf, SUERRR D N2 OB A PRBFICBWTHRILIEL, TOAZLOED
RS2, (FREE: 77V vV RE - v —7)

23. When other people struggle with racial or ethnic oppression, | share their frustration.
N, Sl SUERRRD Z L TRALBO TN DANDE LAZTNHE XD,

24. | recognize that the media often portrays people based on racial or ethnic stereotypes.
VA I UL, AR, S, UEBRL DAL HIZOWTHRNLER, TOANTH
DM TSI > TN D Z L Z2H - TV D,
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25. 1 am aware of how society differentially treats racial or ethnic groups other than my own.
AADHETIIAR, S5, UEDBRRDANTHIXED L SRR THARNE R HHN
2T TN D M EF > TN D,

26. | share the anger of people who are victims of hate crimes (e.g., intentional violence

because of race or ethnicity).
AT, S5, UL ZHHIUIROER L R e ER - B OB ITREYT 5, (AFE -
ACFER BRI DD W EORIRAZ 2T 5)

27. 1 do not understand why people want to keep their indigenous racial or ethnic cultural
traditions instead of trying to fit into the mainstream.

RENFE, FEE. LR RLRDANTEHIZAADOUEBEIZEDLE LY LT BHED
A DAL « AGFEE R BT D DBMETE 720,

28. It is difficult for me to put myself in the shoes of someone who is racially and/or ethni-
cally different.
FAISNTER, B5h, SUEDRRDNTDH LRI CMSIZ70 5 Z i3 BER LIC< v,

29. | feel uncomfortable when | am around a significant number of people who are ra-
cially/ethnically different than me.

REBBDONIE, Fib, XEDBRRDNEHIZHEND EARLITRD,

30. When | hear people make racist jokes, | tell them | am offended even though they are
not referring to my racial or ethnic group.

NFEIZBAD 5 2RI 2 U2 WTe 6, Tk ZE S o T4 NS, FAMTIFBRARNZ &L T
APRIZIK C T2 & A2 B D,

31. It is difficult for me to relate to stories in which people talk about racial or ethnic dis-
crimination they experience in their day to day lives.

NFE, Fah, SRR D ANTZHE 2 KB L TR DV TORRIZIFIE LIZ<
[
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Appendix C
Exit Survey

HSHEFT., FILWTF —FZXR—XThbirAr o4y BE A2 AnE LI,
RERMLT. OMENSERIIBELEATEZLEMDZE @QBELHDTDNZHDRN
Wz 7 o b S LU DB s EEMBE T H L T L2
REEL LV BWZEICLEWEENET, RERER, B, 7S AR2EHDEL
b, BHELALIBEVNLET,

. AV a— ([ ZEa—/RHE) OFT, RbBRBHSTZARR b 3 22
TLTEEW,

2. Flp M OICHBEN X E LIz ?
3. MHICHBEL oo, EREKRICN T oA VA a— 5z TLIEE W,
4. F7=78, WAL o7z c RIS TZR Do T2DO0HZ T TZE 0,

5. ETIHIHHAZR T, SLTFERE -2 TWVA I L RHET HLE ZANLIEDE LIZA,
z o 9 x T M oE & & L K U F L o= o 2
(I T TS 155 B R = DR el e, BENMEHET OO, 2L
T, FOXIICTTHIFER LT < 22 LU E L

b. A HF Ea—FEX, TONRET—~ T LT HZ e Thx R RENRERS X
INZLELE, BTz, ROELLDHFZEPIETN?
a) 1 ANDFELFZED, WNbRBEETELELTHRS,
b) AEDT —~ZBV, HEOH L FORE A W5,
c) D
ZOMOEE, LLFICHHZBEVC L ET,

7. ETIT, BRELLTTELRET L SAOEHEZ R TIEL»o7272DIZ 1 20
BEZT DRERIN D FEV H D FHAT L, HRTIE, 2L SA0EEZ 5D
DHFZTT ), e s, BiEEEZD7e LT, — D2 DOB)EIZRHEZ T TR
LHODPMFETTN2UTIZHA LTS IZE0,
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8. 4 El. YouTube DFAEMEREAEVVE LT, T OFERIIFURT S 5 2 THOTLED,
ZE b BN IERX R PR AR T RELEEEEE LI
a) YouTube OFFAEREIZ+ 7y
b) IEXREFETFHELIERT D&
o) HAGBEOTFTHREELX
d) ZWZOFH S AAGEOTH HIED LEIT RN

9. TEX H LW EFE AR AN TR EITLNDIT E L,
CORETHAREOHM Gib., B, V—273— 1) BDMLEFLEUELEN?
FEBFEA BENTHAEREOT A ATy a a0 AND TR DN EET E
L=

NVEE OAF v T A4 v F —FZXXN— 2T T o2 TF 2
bodb, 2O LETMENRCTWENS TERHNITE X T &,

M. ZDORERHRT-ITE S THEENL D THo- R bWV E B TWES, 7277,
HLFD TRIFUEAL SEEEZINZ, XD EREWREIZLTWEZWEEZ TWVE
TOT, BEERENREBEZDFUTHRDFENHIVTRIEH 2L TS ZE W,

TUor—=ZWHA, HORE I TINELE,
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